
 
 
EDUC 413  
Methods and Models of Instruction for Language Minority Students  
Semester: SPRING 2008  
Class Meetings: Monday 4:15 p.m. - 5:55 p.m.  WPH 106 
Class Number: 27810D 
Units: 2 
 
Instructor:  Dr. Michael Genzuk 
Office:  WPH 1003-C  
Office Hours: Monday 2:00 p.m. – 3:45 p.m. and by appointment. 
Phone: (213) 740-3471  
e-mail: genzuk@usc.edu  Webpage: <http://www-rcf.usc.edu/~genzuk> 
 
OVERVIEW OF COURSE:   

 
This course includes systematic study of effective ways to structure learning opportunities for 
diverse language minority student populations. The course is intended to engage students in 
exploring a variety of procedures, methods and approaches for use in bilingual and English-as-a-
second-language classrooms from the elementary school through adult education levels.  It 
provides an overview of the historic and current trends and social issues affecting the education 
of language minority students.  It also provides teacher education candidates practical 
experience in the implementation of instructional strategies addressing the needs of a diverse 
student population. Major units of the course include:  language learning theories; socio-cultural 
contexts of language development, principled selection of instructional strategies for teaching 
language and non-language subjects; assessment of language and non-language competencies; 
and approaches to literacy teaching and learning including the use of multimedia literacy 
strategies for enhancing and expanding existing written literacy to incorporate still and moving 
images, aural communication, and multimedia applications with the written word as well as with 
all traditional literacy’s. These and other selected issues in teaching language minority students 
will be addressed.  
 
GOALS OF COURSE   
 

Students completing this course will be able to: 
 
NOTE: California Commission on Teacher Credentialing Standards of Quality and Effectiveness 
for Professional Teacher Preparation Programs are highlighted in boldface type.  
 URL: <http://www-rcf.usc.edu/~genzuk/CTCTeacherPrepStandards.pdf> 

 
• Demonstrate familiarity with various theories and instructional methodologies in first and 

second language acquisition (Standards 12d, 13d).  
• Demonstrate familiarity with past and current methods for teaching English as a second 

language. (Standards 5a, 12d, 13d) 
• Identify the major types of bilingual programs, their strengths and weaknesses. (Standards 

13a, 13b, 13c, 13d) 
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 (a) A detailed, thorough descriptive narrative of the program action, characters, settings, 

scenery, mood, etc. This section is designed to give you practice taking field notes. 
 
 (b) A detailed description of your own reactions, feelings and emotions about the 

experience and process of watching a program in a language you do not understand; 
this section is about self-reflection. This is an examination of one's own thoughts, 
emotions, and sensations; self-scrutiny of the effects the exercise had on you.  
Thoroughly discuss the effects of the exercise, not the show itself; and 

 
 (c) A comprehensive identification of all the strategies and clues you used for making 

sense of what is going on in the program (including your use of the verbal, visual, 
graphic, and behavioral clues/evidence of the program) for each viewing.   

 
 Besides parts a, b, and c above, your journal must also include a brief 

summary/synthesis of the three parts above that provides your reflection on the overall 
experience and process of this exercise. Bring this summary/synthesis of your journal for 
each member of the class. 
 
Each student must be prepared to make an oral presentation covering a, b, and c above, 
based on his/her journal and submit the journal to the professor for evaluation. This 
exercise is designed to provide insights into the activities, feelings and strategies that 
language minority students experience and employ daily in classrooms. It may help you 
to begin asking yourself questions about the appropriateness of the classroom’s 
structure in relation to the diverse cultural and linguistic background of your students. 
By questioning the goals and the values that guide a teacher’s work, the context in 
which you teach, and examine your own assumptions, you will then begin the process of 
reflective teaching. This exercise is based on a distinction between teaching that is 
reflective and teaching that is technically focused.  Presentation date and journal are due 
March 3, 2008.  Presentation (5%); Journal (10%) 

 
• Instructional Projects - Each student will be part of a cooperative/collaborative team 

that will develop a lesson plan based on both a specific, selected communicative language 
method for teaching an ESL lesson and that is taken from the appropriate grade level 
curricular framework and linked to the ESL lesson objectives for presentation to the class. 
Each member of the team will receive the same “group grade” on the lesson plan and class 
presentation. (see the following) 

 
Communicative Language Teaching: An Introduction and Sample Activities  
URL: <http://www.cal.org/resources/digest/gallow01.html>  and  
 
Thematic, Communicative Language Teaching in the K-8 Classroom  
URL: <http://www.cal.org/resources/digest/0004thematic.html>  

 
After selecting the instructional method, each student must read one journal article on the 
chosen communicative method taking care not to replicate articles being read by other team 
members. A concise review of each article must accompany the written group lesson plan to 
be submitted to the instructor. Students must use electronic research tools (e.g. access the 
Internet) to search for and retrieve information on the article reviewed. Each member of the 
group will receive an “individual grade” on the Journal Review. The reviews wil l count for 
half of your overall project grade. 
 
 

http://www.cal.org/resources/digest/gallow01.html
http://www.cal.org/resources/digest/0004thematic.html
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 See “Critical Reviews of Journal Articles” for guidelines on writing the reviews)  
 URL: <http://www-rcf.usc.edu/~genzuk/Reviews_Journal_Articles.pdf> 

 
Collectively each group is to develop an ESL lesson plan with his/her group to teach to 
the class, being faithful to the selected method and reviewed articles. Enough copies of 
the lesson plan (reviews of articles not included) for each member of the class must be 
made. Lesson plans should be comprehensive, i.e. thorough enough that class members 
can replicate submitted lessons in their own instructional environments. A "Group Grade" 
will be assessed for the lesson plan, all team members receiving the same grade. 
Individual grades will be given for "reviews of articles". 
 
Objectives: Through their instruction and coaching the lesson will maximize each 
learner’s achievement by building on the learners’ prior instruction, experience and 
knowledge. Through this process each class member will experience the benefits of 
collaborative, collegial planning by teachers and other adults in schools. They will 
demonstrate their understanding of the theory, design, goals and characteristics of 
school-based organizational structures designed to meet the needs of English learners, 
including programs for English language development and their relationship to the state-
adopted reading/language arts student content standards and framework. Also how this 
affects their decisions about teaching and learning through the design of the lesson. 
Candidates will collaboratively prepare, present, and evaluate lesson plans from the unit 
they develop that reflects knowledge of linguistic development, second language 
acquisition and how first language literacy connects to second language development. 
Projects are due Apri l 7, 2008. (20%) 

 
 
• Language Minority Student Interview Project - Each student will develop a “Language 

Minority Student Interview” for both a presentation to the class and a written case study to 
be submitted to Professor Genzuk for final grading (absolute limit of 7-10 pages).  

 
The Language Minority Student Interview Project employs methods of ethnographic 
research. Ethnographic research methods are a means of attaining local points of view, 
school, classroom, households and community “funds of knowledge” (Moll & Greenberg, 
1990), a means of identifying significant categories of human experience up close and 
personal. Ethnography enhances and widens the view and enriches the inquiry process. It 
generates new analytic insights by engaging in interactive exploration of often-subtle arenas 
of human difference and similarity, habits and patterns that mark your school, work or home 
life. You may not even be aware of them, but the information they capture may provide 
teachers, researchers, doctors and engineers pathways to innovations that add to your 
learning, comfort and effectiveness. Through such findings ethnographers may inform others 
of their findings with an attempt to derive, for example, policy decisions or instructional 
innovations from such an analysis.  

 
Currently many social scientists, including educators are employing this observational 
approach to human behavior. Start by watching people at school, work, or play. Follow with 
interviews, review of documents, artifacts and personal histories that you can react to. Then 
continue the process until you’re sure you have something that makes a significant 
contribution. . . or not. Finally you tell the story, with words, visually, graphically, and 
artistically.  
 
 
 
 

http://www-rcf.usc.edu/~genzuk/Reviews_Journal_Articles.pdf
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Now you have an idea of what “ethnography” is like. When we are young watching the world 
around us is a natural, enjoyable way to learn and remember. Ethnography is an extremely 
efficient mode of recording and presenting research, and now that gathering data with the 
help of technology is no longer as bulky and cumbersome as it used to be, it is likely to be 
taken up by more and more social science researchers. 

 
Tasks and Procedures 
 
Each student will be responsible for conducting an interview of an individual K-12 student 
who is either currently a student learning a second language, or who has in the past 
participated in a second language learner program. Be sure to follow the ethical procedures 
before starting your actual study, this includes obtaining a "Human Subjects Consent Form". 
 
First, before going out to a school you must give some thought to what the focus of your 
study will be. You will want to read the articles below to get some ideas of what you are in 
for.  Further details will be given in class. 
 

• Getting Started: The short paper, “How to Get Started on Your Ethnographic Project” 
(Genzuk, 2001), will help you launch your case study.  

 URL: <http://www-rcf.usc.edu/~genzuk/Getting_Started_Ethnography.htm> 
 
• Required Reading:  Genzuk, M. (1998). A Synthesis of Ethnographic Research  
 URL: <http://www-rcf.usc.edu/~genzuk/Ethnographic_Research.html> 
 
• Required Review: How to Do Ethnographic Research: A Simplified Guide. A site 

at the University of Pennsylvania providing general, simplified information about how to 
conduct and write up the results of ethnographic research 

 URL: <http://www.sas.upenn.edu/anthro/CPIA/methods.html> 
 
• Suggested Web Site: Fieldwork: The Anthropologist in the Field.  This web presentation 

by Professor Laura Tamakoshi uses "The Anthropologist in the Field" as a way of 
deepening students' appreciation and understanding of fieldwork. Professor Tamakoshi 
shows fieldwork to be challenging yet within our means. This work on the web provides 
students with valuable information on conducting ethnographic research.  

 URL: <http://www.ianth.org/fieldwork/tamakoshil/> 
 
Once you have read the above papers, based on class readings, lectures, and discussions, 
generate a first "draft" list of questions for your potential interviewee. Your goal is to 
discover as much as you can about the person’s experience as a second language learner: 
socio-cultural and political factors that he/she might have been aware of, or that might have 
affected his/her experience; type of organizational strategies that were utilized in his/her 
program; issues in assessment of progress experienced in his/her program; and any other 
information that will give you insight into the person’s experience as a language minority 
student. Your initial draft questions will be due to the instructor on February 11th for group 
discussion and review.  This is just the beginning of the process.  
 
Next you will start the procedures for selecting your candidate. You will need to make 
contact with a local school, get permission from the school administrator, teacher, and 
parents to conduct your study. It is important to follow all the ethical protocols to protect 
yourself and the participants of your study. Once this has been accomplished then you can 
start the process of selecting the best student for your study.  
 

http://www-rcf.usc.edu/~genzuk/Getting_Started_Ethnography.htm
http://www-rcf.usc.edu/~genzuk/Ethnographic_Research.html
http://www.sas.upenn.edu/anthro/CPIA/methods.html
http://www.ianth.org/fieldwork/tamakoshil/
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Final Language Minority Student Interview Written Assignment: Unlike a traditional 
ethnographic study, this project will not require a comprehensive "longitudinal" written case 
study analysis. Traditional ethnographies can take several months to years to conduct. This 
would be impossible given the limitations of our data gathering and course timeline. The 
Language Minority Student Interview should however supply all of the data and information 
described below. (Limit of 7-10 pages).  
 

Your final descriptive report and analysis of your interviewee will include, but not be limited 
to the following:  

 
• Brief background description and reason(s) for selecting the interviewee  
• Questions asked of the interviewee (First-draft of questions & abstract due February 

11th, 2008)  
• Response given by the interviewee, along with thorough analysis of each response  
• Analysis, Summary, Conclusions, and Recommendations indicating your perspective on 

the type of program that was provided for the interviewee, its educational, social-
cultural and political influences, and the effect you believe it had on the person’s current 
situation in society.  

• Additionally, a Reflective Summary focused on the process and experience of conducting 
this interview should be included 

 
NOTE*: Inclusion of additional data gathered through review of documents, artifacts, and 
additional interviews (teachers, aides, administrators, community, parents and family, 
etc.) are desirable. This additional data can be useful in telling your final story. 

 
In summation, each student will be required to provide a written study including: an 
introduction, followed by the purpose of the study, final questions used and responses, a 
concise analysis of all the data gathered, findings, conclusions, and recommendations; and 
link all these areas to literature and theory read and discussed in the class and any other 
found in your review of the literature. A bibliography must be included. Additionally, a self-
reflective summary focused on the process and experience of creating this study should be 
included.  
 

NOTE: Final written study, analysis, summaries and reflections should follow the format 
of the Publication Manual of the American Psychological Association (APA).  

 
Grading Criteria For Language Minority Interview Project:  Thoroughness of final 
document; Use of class readings, discussions, and lectures to generate questions that allow 
for an objective interview; Depth of findings and analysis of interviewee’s responses; Ability 
to integrate readings into discussion of findings and analysis, conclusions and 
recommendations; Professional presentation of written assignment adhering to the APA 
publication style. Draft questions and study abstract due February 11, 2008, final written 
interviews and class discussion are due Apri l 28, 2008. (25%) 

 
 
 
• Course Exam - There will be a mid-term exam covering the major theoretical units of the 

course, the lectures, and the readings. See “Answering Essay Questions In The Social 
Sciences”  

  URL: <http://www-rcf.usc.edu/~genzuk/Genzuk_EssayExamPrep.pdf>.  (25%) 
 
 

http://www-rcf.usc.edu/~genzuk/Genzuk_EssayExamPrep.pdf
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• Establishing E-mail Accounts - It is required of all EDUC 413 students to establish a 

University Computing electronic mail (E-mail) account.  Students completing the course 
will be able to interact with others using E-mail and to be familiar with a variety of 
computer-based collaborative tools (e.g. threaded discussion groups, newsgroups, list 
servers, online chat, and audio/video conferences.  
 
Access to technological resources, including computer networks, provides a wonderful 
opportunity for intercultural learning as well as enhancing communications.  It is 
important to recognize that modern computer-based telecommunications networks, 
frequently referred to as the information superhighway or the Internet, do indeed open 
up entirely new possibilities for intercultural collaboration and linking to global learning 
networks.  Numerous course readings come directly from Internet sources. 

 
USC students are eligible to apply for University Computing accounts.  To encourage 
greater student use of university computing resources and to ease the process of 
getting online, UCS (University Computing Services) has instituted a procedure for 
issuing computer accounts to students. Computer accounts are created automatically 
for all students enrolled in degree programs.   

 
Returning students with accounts: No account renewal is necessary.  Accounts 
remain active as long as students are enrolled.  Entering and returning students 
without accounts: To activate a computer account, students will need to complete a 
simple Web based form and choose a password.  To access this form, students can visit 
one of five public computing areas (Leavey Information Commons, KOH 200, SAL 125, 
or WPH B-34 on the University Park Campus, or Norris Medical Library on the Health 
Science Campus).  In these facilities, students will find step-by-step instructions on how 
to activate new accounts. 

 
For more information on automatic accounts, please contact either UCS’s Customer 
Support Center or Computer Accounts Administration office at 740-5555, or send email 
to <consult@usc.edu>. 
 
Once the students’ accounts are established they must e-mail the professor to verify 
their account and to relay their new e-mail address.  This should be done in the first 
week of class.  The professor will establish a class network to enhance and encourage 
student interactions and to forward additional class materials and updates.   

 
 
GRADING:  
 
 Grades will be based on the above criteria: 
 

• Class participation and attendance (15%) 
• TV Project Presentation (5%) Written journal (10%) 
• Instructional Project (20%) 
• Language Minority Case Study (25%) 
• Exams (25%) 
• e-mail account (C/NC) 

 
 
 
 

mailto:consult@usc.edu
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DISABILITY SERVICES AND PROGRAMS (DSP) 
 

Any student requesting academic accommodations based on a disability is required to 
register with Disability Services and Programs (DSP) each semester. A letter of 
verification for approved accommodations can be obtained from DSP. Please be sure the 
letter is delivered to me as early in the semester as possible. DSP is located in STU 301 
and is open 8:30 a.m. - 5:00 p.m., Monday through Friday. The phone number for DSP is 
(213) 740-0776. 

 
BEHAVIOR VIOLATING UNIVERSITY STANDARDS AND APPROPRIATE SANCTIONS 
 

The University’s Student Conduct Code articulates violations that are most common and 
readily identifiable. Conduct violating university community standards that is not 
specifically mentioned still may be subject to disciplinary action. General principles of 
academic honesty include and incorporate the concept of respect for the intellectual 
property of others, the expectation that individual work will be submitted unless 
otherwise allowed by an instructor, and the obligations both to protect one's own 
academic work from misuse by others as well as to avoid using another's work as one's 
own. All students are expected to understand and abide by these principles. 

 
Sanctions for violations of the university Student Conduct Code are assessed 
appropriately for the cited violation. Sanctions will be considered in light of students' 
entire conduct records at the university and will be designed to hold students 
accountable for their actions and the resulting or potential consequences of such 
actions, to promote the educational well-being of students and to protect the 
educational environment of the university and the safety of its community. 

 
All academic integrity violations will result in an academic consequence. Failure to comply 
with the terms of any imposed sanctions may be considered an additional violation. 

 
 
TEXTBOOKS FOR THE COURSE: 
 
Required:  
 
Crawford, J. (2004).  Educating English Learners: Language Diversity in the Classroom (5th 
edition).  Los Angeles:  Bilingual Educational Services (BES). ).  
ISBN: 0-89075-999-5 
 
Leyba, C. (Ed.) (2005).  Schooling and Language Minority Students:  A Theoretical 
Framework (3rd edition).  Los Angeles:  Evaluation, Dissemination and Assessment Center, 
California State University, Los Angeles.  
ISBN: 0-89755-030-7 
 
Peregoy, S.F. & Boyle, O.F. (2005). Reading, Writing, & Learning in ESL: A Resource Book, 
for K-12 Teachers (4th edition). NY, Allyn & Bacon Publishers.  
ISBN: 0-8013-3249-4 
 
Richard-Amato, P.A. & Snow, M.A. (1992).  The Multicultural Classroom: Readings for 
Content-Area Teachers.  White Plains, NY:  Longman. 
ISBN: 0-8013-0511-X 
 


